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AESTRACT ) ’ ; . : S . .
Two scheels of thaught exist Hith :Egaré to the gaals
of humanities instruction. The "university G:;Entatlcn“ El¥ces an
emphasis."upon impersonal, intellectual, and purely academic

-ob{ectives. The "liberal arts orientation® maintains that humanities
instruction should contribute to the beliefs, values, expectations,
attituaes, fears, emctiuns, and self-imagee of students, This latter
orientation, which is- currently strongly représented in the
literature, tends to be pushing the humapjties from its traditional
place with specialized college programs Mto the realm of general
edn;atian. One way to resolve these ccrflicting demands on compunity
colleges, is to develop a two-pronged. ﬁurriculun with courees which
serve the tvo interest groups of transfer students wishing to

"transfer college cradits. directly to a four-year instituticn, -and

“other students whose interests may lie in cultural enrichment.
Extremes of relevance-seeking approaches that are academically
unsophisticated, and courses with overwhelmirngly IiggIQUE standards
are to be avoided, The humanities departeent chairperson .should take
a leadership role in promoting the right course of acticr in :
1n§1v1aual instltu$ians. (A bibliograghy is included.) (MB)
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N »Intraductfjki . roe et

Y
The rclé depaftment/d1v1513n chalrpersans have*;n cam=

. ,: munity and fauréyear cclleges is.one that, in sgcialsgisa%
' .1

terms,Ll characterlzed by ‘role gcnfl;ct« It is thé pur-

T
S

. pose é this essay .to d@:ument a case far the clalm tﬁat

.. humanl ies chalrpersgns find theméelves 1n a ralé furth )
\'charag -erized. by goal conflict. Two . Schagis of théught
) %‘regardang humanltlas edacatlan are presented.T It is argu,
- | . that cgmmunlty and fcu -year college humanltles areas have\}
C 1acammitment.tc and are lnfluenced by bcth,schaals Gf thcught\

|
Eanflietlng diréctiﬂnS*are thﬁs'pfessed on humanltlés areas
and their’ mld level lé ,a,sg' The nature of these canfl;cts .

v _is dlscusséd. Two pre;csa;s ;ér'dealing.wlth the ccnﬁllcts
- are pﬁeséntéd emphasizing the role of the mid~-level leader.

Twc Views of Human;tlés Educatlcn o ,‘ , B A

I -

,.?1 ; . ﬁagardlﬂg thé tgachlﬂg of ph;lgsaghy G@asens arguea !;f

Jthat phllcsaphy should n@t be thaught ta prcmate "ways af
'11§f§.?; This a;m, or the 51mllar "eultural enrlchméﬁt" : )
.aim, ﬂre the famllla: ;;beral ‘arts a% gene:al educat;an aimsv’%
often thought to be the partlcular r span51b111ty of ph

i Dphy and @ther humaﬂ;t;es dlSElpllﬂéE. EughGacsegs?lmgllé$=

that tLese genéral.édu:atlén alms.must enécmpaSE arlaégér




t . 2

segment cf thé educatlenal pxacess than the prlmary/instr uc=

oo 4

tlcnal %gvel.' That 15,'the 1nst1tut;" shculd have such gaals,

¥

tcwa:as the achi evement cf whlch phllQEDphy and the other

¥ £ f ! .
humanities ﬂisclpllnés maKE“a'ecntrlbui’,: The achieVemenE'
; . - af th;s ‘broad aim 1nvelves ;Dntrlbutlng t@ ,ﬁ% shapin the

beliefg, valués, expe;tat;ans, att;tudas, £ear5, ematlans and -

;}f lself—lmages? £ st dents_3 ,;ndlv1dualid;sclgllnes cagpct be
/o ;'  ,§§1&& with such a broad aim. Theg'shéula'be Eharéed'with
5,2 . .'ﬁcré imp rsonal and in;ellectuai objectives. The goal of
teachlng phi ilos phy, ésiscésens.sees it, is to teach a cer-~
tain special klndvcf créati;e préductivit§i4 F}

At ° .
Goosens'! PQSltan is not unchargcter;stlc of ‘the stance

dopted by th@sg in majcr university Phllescphy departments.

-

{t pg ars that the position is als%;chafacterisﬁic of those

-

in m 3 or un;verslty departments of cther humanlt areas. 5

s Th ese deéartments exert a haj nfluénce on tha att;—

tudes of ccmmunltyzand faur—year c@llege pzaf S50 rs an@ on

the cur:isﬁlum.s They influence faculty attitudes because

’,ty are trained in the académlc Masters

4

the majority of f
and Dactcrg’62jj22 prégrams offered in those departments,
T Thay 1ﬂfluen:e currlculum, for such un1vers;ty departments

/
have the declalng valeé in' determlnlng the transférablllty

) 7
of cammunlty and f@ur=yéa: csllege courses. Ihé views here

‘ ﬂ

attributed to the univgrs;;y humanities areas will be called

E

the 'university orientation'

i
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at tha same tlme the unlverslty arlentatlan pushes ther

LA

\i.al».‘
il

gcals af humanlt;gs educatlcn in one direction thgr

q

,ancther.v1ew-wh1chvexe:ts influence on cammunlty and four-

é

yéarzecllege humanities educatioﬂ; Thls v1ew will 52 call d

the 'liberal education ori ntatlgn' This pcsltlcn méln*

tains,thét humaﬁiﬁies;insﬁructibn should be dir ected fowarad
L

8 : =

DI the. braader g@al Gécsens deqegratas. S . .

- Rece t l;teratur% :egaxdlng dlrectlans in gémmunlty

ccllege humanlﬁles éducatlcn supgcrts thé cancluslag that the

shift from the "junlcr callege“ to the "cammun;ty ccllega

. mcde has caused human&tlés éducatlan to be avaluateﬂ more
in terms.of its contrlhetlgn tc qEﬂera; education than the

previously éméh* ed cantr;but on tc'sﬁécialiééawuniﬁersity;

, Co :
Koltai urges that the emphasis on cultural ‘heritage not,

pr@gfamsié

: " be ;Gstfin;the effar%étakmakg community égllege edﬁéaﬁian :
-aczoqat%blé to the vocaﬁiéﬁai and pragmatic d 1 nds be;ng
placed ;h community calleges.g. Tur ky emph351zes the”
human;tlés cantrlbut;on to students critical awareness_g

A 1254 Commission on the Humanities stressed the humanities'

contrlbutian t@wa;d engenderlng the development cf intagfated

q

'human b21nQS.%D/ skin sees the humanltles :@lé aslthat of ..

¥

gettlng students to ask thé (:entral quest;on of what thlngs o

. have 1ntrlnslc value.%l Marty recomménds that the: humanltles

be taught-ta intensifyIStudents nterest in llbératlng
i/




Cq .

 .w¥;_;_j“ humane gurpases.lz Pegérson hclﬂs that the human;tles prc—

tence.lB, Janara 1dant1fles the goal of human;ties educat;@n
";?" *

tc be: br@aﬂly deflned as pramctlng the selfiactqallzatlcﬁ af

¢ =

students.14 Sllverman reports that tﬁe gcal Qf.secapdary
5‘5chcal humanltles prégrams is viewed tc be some species of
maral 1mprcvement- the aims of thé program bélng extr1n51c

ta the subject matter.l

w

Grabo arguesifaf a combination Qf-

a gontént apptqach W1th a heaVy emphasls on genezal student

aevelapment.ig SLEVEIE emphas;ses that the humanltles shaulﬂ

.}?gngaQE“ stuﬂéntsfin addressing the central moral questions
of dally ex;stenc%.l7

S : L. - These themes echa the tradltlanal aims @f genéral Df
- % .!

iib al axts educatlan that have been araund for decadés.

McGrath s wark af the late 1940 s presents characterizations

I cf the gsals of humapltles education Esggntlally the same as

those just llsted.%g

gesulﬁingiéagﬁ;igts and Problems - _
’ ; o o - R - - )
. There is a major pr@bLem=;énfrcnting someone in an -

¢ ] educational ieadershlp role in humanltles edu;atl@n in :Dm-
| munity and four-year ccllegés- The desirablllty of trans-

ferab;l;ty pushes the basiec conflict to the f@refr@nt Grévéﬁ‘

- gf plnpglnts the p:@blem when he Says- ;“If twa—year college'

philgsaghy instructors do a good job as university—@;ient'
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}i ' ;nst'” tars.lg The Eanverse also seems tc hold. , Cohen also
. e .’“ % : . _7— ‘A : . R
:acaénlzes the impinging grav1ty of th problel’_situation

ccnfrantlng th se’ DlVEd in, humanltles educatlan. Ee sees

the problem b21ﬂg one of ccnfllct between the ;mpract;callty.

of. human;t;es ggals w1th communlty demands for Pas;t}ve

results.?0 . o E : oy

- ™ . How are the gaps between serviﬁg c@mmuﬁiﬁy deﬁan@s,
BE I, B

seerng ac adem;a, and servlng the ml sgion of general ééuca— -

L

4t; on to be b:;dged? -ilndlng answers to: th;s quéstlan is a

‘major p:qblgm-that canfronts human;t;es department/d;VLSLGn

chaizpérsans_
To be Euré this problem is nct dnique to the humagitiés

- - disciplines. ‘It bears equall y Qn all those ha”'ﬁg a part in,

Ly

. thé transfer campanent cf ccmmunlty or féur-year ccllege cur=-
Erlcuyum_. Nonetheless this basic problem over goals ls,af

réallty Qf humanltles education as it ‘exists t@day wh:u:h ( i

= . FY =

must be récagnlzea énd dealt with, .

‘ ‘Recommended "Solution"

On the asgumgtians that yery few ccmmun;ty or four-year

colleges can throw out their.transfer level humanities courses

&
=

and tha; there will be a continuing neeé to serve students

with pragmatlc lntérests it follows that a Humanltles

ﬂepartmenﬁ/giv on irpﬁﬁsnn has a ﬁlff;@ggt problem to
; Q@pe;%lth %ﬁﬁ A 1reat way to deal with' this problem 15 for -+
)
the dlgglpllnes in the depart nt/division to ééVéle a’

[




N /' eﬁtwaiéréngéi“ curriculum. That is, courses designed to serve
the two different interestigraups.i This,suggest;@n has the

-advantages and érawbécis cf,"devélapméﬁtalléégrse“ prégramsj
- The 1355 aca&émicaiiy oriented courses can be, fééaéfsvté the -
.
5transfer courses. fgr thase gaing that alrectlén but are

deficlent(ih;ggs;e sk;lls.x The same ccufses can stand on
their. own for humanltles credlt at the Assac;ates or Bachelors

. o
_! - degree level. The main disadvantagé is thgt any division

&

between students bound for further-academic work and thése,

¥
&

not tendg to take a aanﬁeEEEﬁding, elitist tone. This héWﬁ’
aver can ba mlnlmlzed thraugh plannlng and caaperatlan from '\

Studént services PEDPlE, faculty, and aémlnlstratOEE,»

A choice is ;nvolvedl;n tHis récammendatlap; Should
an effort be made to give students the besﬁ{éourse Eér tﬁeir )
Jevel éﬁd éspiratiahs} or’ sh@uld eve:yane be fitted into one .
m@ld?g,Thé former alte:nat;ve is the author s choice. This
- .chbiéezis the only one consistent ‘with the'community anﬂ |

A .
- . fcur—year college Phllasophy_ But in additicn't@ the com-

munity and fﬂurayear college ideal there is the. communlty and
-
, fogr-yeazcaﬁiZQE reality. This takés us to ngslderaticq

of the matter of resaurcés; Can a cammuﬁity or four-year col-
{ ‘ o
lege afford to 1mplement such twa=pronged prsgra',?' Many

would: say "no" and%ggccmmend prcgfams that in the end do not
-do justice to the needs of one or the Gther studéht interest *
& - : ’4 ‘ . -

group. This is to abandon the community callege ideal and

may be detrimental to the aims of fDursyear céllegés. %t is

H
3

; - . . ; o
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el
_ tgrsayggin effect, thathhe'institutian'éannét afford to do

b

what’it.iéiéharg%d to do. The present prgpgsal is that the
institution find ways tagsuppcrt those programs necessary to
the attainmépt'af the“iﬂstitut;cns basié’aimsgzg A human-

_1tles dégaftment/d1v1slan chalrperscn should take a leader—
_\;Q

'Shlpf}ﬂlé in pramct;ng the rlght course of agtlan in her pr

his institution. ~ o o
o ’

:Challenges and Pltfalls

Tt T

The lmglementatlan af a twa—prongéd currlculum ‘will not

—

iﬂiitself resolve the goal conflict betwean the unlv%r51ty-;
orientation and the liberal education orientation. 'Féf the

tWGipangéd cur ulum addrasses the pr@blem of d;ffer;ng

student interests and abilities. That leaves the matter af

the direction of the.total instructional effort undefined.
" Thus .a hﬁmgnities department/division chairperson must £ind
adﬂitiongl means to resolve or make manageabl® the goal con-

flicts that exist.- - - S

‘ A first séép tcwarés_réSGLﬁtién seems to be to aquali§
rae@éniée the value of both se:s'af goals and to.strive for
a hagpy‘mérriage bétwéen thé two in the department/division
prégtamg Such- a marriage cculd'ﬁake.thé form of not éaza
rificingwércfes€i@nal standards while at the’same time

adjusting their application to the level, interests and needs

of fhe students. Faculty who are téazhing professionals as:,

we)l' as academic professionals will be sensitive to the



1
limiteﬁiene on the degree to whieh-prefeee;enel;etenderde

can be apeliea'te foster student grewth'and enrichment.

There ere two extremee thet must be avcldedf Cne, _é/
the attemEt to eat;efy eﬁﬁdent interest thfeugh theee

relevanee-eeeklng appreaehee that .are a edemleally uneepheeﬁ
are 2gad ophisT

tleated Such apgreeehee mey be pdfular and enﬁeyable ‘to’

.,etudepte but do not serve to edven their inte;leetuali

-emegieﬁel develepmeet;',ExamPlee ‘that eeme‘ee'mind are such
things as the eeeehiﬁﬁ ef_eestern religions end occult
studies under the eéepieee of tﬁe huﬁeﬁiﬁieg;f There are
Phlleeephleel literary and ethical contents te these euh—
jects but in many relevenee—erlented pregreme this content .
is not treetee in an ;ntelleetuelly respectable manner.

' Rather ‘the etudents are too often encouraged to "trg on"

dlfferent “medee of l;fe. This is enelegeue te hav;ng com=

catholicism. Thle hae eueh mlnlmel eegnltlve value that ;t

i

~should not be eeneiﬂered a\respectable approach te humanitiee

education. Humanities ediication needs to promote the stu-

dents' intelleetfel capacity to undereéend ane evaluate ideas
end theories of practice. Alee:ée’greﬁete the students'
effeetive eeneitivity to éiffering eulturei forms. Releveneea'
seeking can eell out the humenltlee eteke in these geele w;th

the re%glt thet etudente leave a eeuree w1th some new knew—'

iedge and experience but with no greater level of

=

—



»scphlstlc rtion for b21ng able to deal with thE phllagﬂphlcal,

so rigcrcus and trué ta prcf3551cnal standards ‘that students

N\

’EEPEELEBEE and do not integrate théabéﬂéfits foe:ad*bééausg~

aesthetlc and éth;cal dlmen51ons of 11fe.lkl
The second extreme to be avoided is the attempt to be
are averwhelmed by the unfamillaflty_and:dlfflculty of what

they are régulre I~ to canf;snt. In th;s sltuatlcn studénts

4333 memarizé th21r wag thr@ugh but get "turned off" by their
=

. -
they were pitched too high. L - ] ;

Elndlng the mag;g line between these twa extremes is
nat an easy task. Yet it 1%33 task that each faculty mémbar
should strugglé w;th. A humanltles department/d;v151cn
chalrperscn has the IéSpDnSlblllty to understand the con-.

fl ct 51tuatlan and foster understandlng amcng the faculty. -

- In aﬂdltlon a humanltles Ehalrpérsan shculd cansc1cusly

strive for thE,Ppréf balance between the canflicting‘g531§;
in the, instructional programs under her or his supervision..

- [} :
& El
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